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Abstract

Statement of Problem

S Cl

.

This study was designed to %dentif<gthe cultural
barriers that may impede students of different cultures
from learning in vocational classrooms in the state of

[ ' ,'
Florida.. The cultural barriers, once 1dent1f1ed should .
prov1de educators with. greater understandlng of the
problemsxthat'exis,t for culturally dlfferent student’

] : -t

and thus increase their effectiveness in educatiomthese

.t

-

. . . .
students. .k ’

. . . h
Procedures - .o

Y

The population for this study was bilingual voca-

q tionalreducators,'monolingual (Endlish Sﬁeaking)‘vocational

5’&nstructional'levels.

stdte of Florida were identified through a telephone“'

- ’

P
mik) edu¥itors at the adm1n18tr:§}6€>andt "

The participants from within the -

educators, ’ En%llsh as-a Second Language personnel, and’ \

‘blllhgua’l (aca

LY

’

Y survey of the- VOcatlonal Dlrectors and Program Adminis-

s

¢

”‘1ng.

A ’

trators in eath of the 67 d1strlcts .and 33 communlty

colleges to 1dent1fy programs w1th Limited Engllsh

-

Prof1c1ency (LBP) students enrolled Additional programs“
!

and perSonneIlwere'1dentxf1ed dur1ng the study by chain-

5

Thre programs ‘and personnel outside the state of

}ﬁorlda were 1dent1f1ed dur1ng the rev1ew of” llterature

v e ) * ! g‘ ) hd !
. . £ .

\

Y




4

’partiCipated in the study.

@ultural-barriers that were identifiedain the /first

A

- -

and personal contacts“ L . -

The total identified population‘withil‘l the state P ,)
of Florida was asked to partiCipate. Qhose;asked to - °®
particiapte from.ou side th§‘state were seié?ted ran- )
domly from the file%§y selecting every tenth,oard until
40 were selected In addition, Bilingual/Bioultural
Summer Fellowshio students at Floridgﬂétate UniverSity
The resbondents to thlS two part study were from

different cultural backgrounds. The requndents to the

first part were English Speaking (ES) only and bllingual

1 . f—_—

personnel whose )Ob was primarily the 1nstruction of

-

students of the same sulture as themselves. L h

- The cultural barriers _that may Jmpede student learn-'
ing were 1dentified by the use of an open -ended \ ’

questionnaire (QI) that was mailed to 40 partic;pants
. .

outside,the state and used as an interview ﬂbrmat to
interview 35 respondents im the state.Ef ;Flor,d.,da. The#

»

L] - . -
questionnaire (QI) were then incorporated int% the ( N
b . -

second questioﬁhaire (Q&E) The 1nstructions on the e

‘ questionnaire féquessed the Bilingual/BicultuQal Fellows

Ny -
‘to indicate ,the responses that most nearly exPressgd -‘J

! - g - + - ~ . . -
their belief ag to ghe validity of the cultural(barrier;

. ' . ¢ N X ’ .
. .

.  © ¢ L o

. . . -
N -

) ' " "o

. )
. “ -
.
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A five point Likert scale of.strongly agree to strongly
‘ [ .

disagree was provided. “ ¢

’ T . .

Results and dbnclus;ons " ‘ '

—-
- "

S

N The#e Jgondents to the flrs-tjuestlonnalre 1dent1-

< “fied 94 barﬁlers and posﬁtlve characteristics. Based:

~on the data fnqm 'the second group of respondents,.23
r N -
,(24.5%) -of the 94 items met the criterion for being

e . valid barriers to learning. It is specualted that the
© diversity in cgitural background of the two groups of
‘ .

,;eséondeﬁt§ maf be a factor in the low mumber of \arriers-

that were*ValIHated The instruction of students of -

LI - -

different cultures. may percelve barriers that 1nstruc- K

13
.
. . ¢

tors of studqnts of the same °‘culture are unaware. -
\ g . .
. . ! . Y AN «
, , . . i . o,




Introduction

e

The‘pppulatlon of the state of Florida is composéd

of Individuals from many cultural backgrounds. ggany of

these 1nd1v1duals are enrolled in vocational programs for

- ' . the purpose of obtaining occupationaf skiils. fqgf degree
to which the vocational education system is effective  in
providing these skills is dependent on the degree to which

. .the students ard teachers overcome the cultural (American
p ‘ t
and others) differences that exist in the;;_classrooms.
! ]

The vaocational- programs that exist in F orida are

' deslgned to meet the needs of the English Speaklng (ES)
« < .. . and lelted’Engllsh Proflclency_(LEP) students with litglé

r , - . ' ,
-. reference to the-different cultural factors that -exist.
’ - .9

The cultural barriers that have heen identified have been
[ /. .
prlmarlly those that result from the 1nteractlon of Amer-

. . ican and target,culture‘groups with little.reference to
baré;ers that may exist betweeﬁ different. "target" cul-
tures. It-appeared the cgltural barriers that .exist within

- the‘vocational program_in the state of Florida between

<

students and/or students and teachers had not been examined

prior to the conduct of the present study.
v Statement of the Problem

Thls study was des1gned to 1deht1fy the cultural

-

. . barriers that may impede students of different culturés
“from learnlng in vocatlonal classroom;. _The cultural

i




c‘ Ed - ) > l) -'

. * barriers -that exist, once identified, would provide con-

» . . .

sultants, supérvisors, and instructprs with greater under-
standing,ofthe pfeblems that exist:between the culturally

) . . .
- T difierenf/étudents as well as teaqhers.- It seems reason—

~
. -
»

aSie to-assume that kno@ledge of cultural barriers wdﬁld

increase the educational effectiveness of .the programs.

A + * + b -
- Review of Literature

1

/ The cuiturally<diffefent population-has traditionally -
been expected to assimilate intg the "Anglo-American"”

culture. This philosophy has been referred to as the -

. 4 o

b4 .
"melting pot" theory. 'The attempt of'the ucational sys-
tem to impose the assimilation of culturally dlfferent
students may have 1ed tqf\unfoftunate experlences ..for minor- '

ities, unfair, educatlonal policies “and practlces [Ehat7

«

. were implemented nqtlonylde, self-corfcept development and
pride in ethnic cultures and lan uegés'were hampered."

L4 ] »

o -

(Werysa01ve, 1980)N>
—~
The fallure of the m%}tlng pot" idea and the 1n‘

-,

‘creased populhtlon of culturally dlfferent students reduired

; the development of theories for the education of all

.students. The theory of "dhlturallsm plurallsm, an umbrella

under whlch [Eultural m1nor1t1e§7 can prese;ve the1r

identity and protect the1r life coexisting ‘with the domlnant ’

. (Americamn) culture has been suggested.” . (Garcia, 1376,

P. 314)% ' - T .
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) . ; ) | - e . K
,q§0f=..* - The vocatlpnar‘educatlon of all students requires
s e ;‘i " ;meting'the nee?s of the éulturally d1fferent ‘and "Anglo"'
. a students enroJied The Federal GoVernment estimate for ‘k

e , & -
the time Aprll 1 to September 36, 1986 showed and influg

-

—— of 99 160 Cuban and 'Haitian entrants and 1mm1grantS<who . 3

settled 1n,€lorlda. many of whom enrolled~1n vocatlonal

s N
- '

. programs.' N ‘ : ‘. .
‘3 ‘ Thé increase in the number of culturally differents .=
" ' students enrolled -in vocationai education orograms re- |

qulres an educablon system that prov1des cultural under-

[

standlng "The lack of understandlng may cause students

. . to be 1ncorrectly stereotyped as’ 'shy [stupld/ because
the teacher was requlrlng 1nappropr1ate~behav1or for that

: ' culture." (savelle-Troike, 1980, p. 352). 7

1

‘_' - . In addltlon to hav1ng the social responslblllty of
° /
‘ educating culturally dlﬁferent students, the\4ncluslon

of 1nd1v1duals with plurallstlc cultural understandlng in .
- ‘vocatlonal education hay serve to enhance bus1ness from ‘ .
foreign countrles and culturally dlfferenﬁ'EMmmunltles
In Dade County, for example, it was found that up to

80% of the Job opportunltles requlre b111ngual/b1cultural

~

. O

skllls in order for the employers to obta1n all posslble

'i -
) | *business. (Vega,~Elor;da Vocatlonai Journal, 2, (2). .oy
, ' . . . . ! )
. . , v : : L
. L p. 27, 1355). The bilingual/bilcu%tural“emﬁloyee can
N . servelbothéthe.?American"‘and foreigh client. \\;
7 ’ . ‘ N . . a 2 )
- ' v . " " ~ .
. - : . . o' Py l
. . ,
~ 3‘~ «




— N g , o : . .
- On an international 1evel; Reinhart;(1981) stated -
‘ . .
- "The éra of international vocationaf.education is coming ) Lo
}C 3 of age...It is time to'acknohledge our professionai. .‘ .
expertlse and learn how to apply it to a variety of cul- ) ¢

.

tures, economlc, and. educatlonal systems ’ ) P
T Relnhart (1981) also believed that new,opportun1t1es are

avallable on a worldwide' baslis and present the vocatlonal

graduites and instructors w1th.understand1ng of other <y

- *
&

cultures and thus, ‘new opportun1t1es for employment. Cul-

tural understandlng,when 1ncorpbrated 1nto the=vocat10nal

o' o .

' educatlon of students may also 1ncrease the effeﬂtlveness

Ed

4
. of the education for the culturally d1fferent and "Anglo"

studénts by preparing them.for national and internation&al,

" employment.
ll - ' ' ‘ ¥ . _ ) ¢ t s . .
' s . Methbdology co. . 4 .
. . [ . .'
’ / L The 1n1t1al programs .and populatlon for this study

= were,;dentlfled tﬁrough a survey of the educational dxs-

tricts in.Florida to’locate'programs with LEP cultura 1y "=
¢ B

- M r ’
o dlfferent students. . Vocational directors or program

)y admlnlstrators from each of the 67 dlstrlcts and 33 X

. - -

4’pommun1ty colleges 1n the~ state of Florlda were 1nter-

- - -
-

' viewed by ph0ne The 1nformatlon from the 1nterv1ews " 6

x 1dent1f1ed 12 programs, two of whlch ‘were not refunded for_
the 19e0—81 school year:. Addltlonal programs and staff

were 1dent1f1ed during the study by cha;nlng The programs

~ . . e . . .




'_,__Were requested to partlc,lpate 1n ghe study.. The programs v

fied durlng the, rev1ew of 11ter‘ature and personal contacts.
. §
S Staff members in, the BVPs in the state of Florida

‘ vselecteda, were those whose staff members were w1ll.1ng to.

L 4 . :
3. ’ "‘f' . L B ‘ * .
w k - ¢

and populatlon outsuie the dtate -of. Florlda were identi=

[y S,

»
Selection:of Programs for ‘the Popul‘atlon o

~

‘ ‘

-

I -
N «“ . .
. ‘ .opartJ.c;.pate.. In addlthn, 1nstrut¢ rs .in the Flonda ' ’
u‘f = A St:&te"-;l;ni.yg;;srty »«Blllngual/Blcultural Summe.r Fellowshlp ; ; B
- /9/ p;ogram 'responded e’ the se(:ond questlon‘nai*xe. a lf ’ “ t., ;
' i Tl}%@tanticzrpants .:om ‘outside’ the ‘state of- Florlda S , ‘..

rl

eIected randomlyl ’frOm the file of 1dent1f1ed program

‘taenth card was selected from the flle o £

s Sé’lated \ - ‘ “ ’ — ) “ . ) ' N "-
me@bh&ents #to thls study were from dlfferent

ST ‘%@r:f* % SO e
cultu::‘acl bae roundsr The first group. (RI) that J.dentlfled
\gq .“

d b 1 : #
t&geé)g{ilml barrzers were ES an 1J,1ngua vocatlonal ‘
persozmel and ES and Blllngual ESL perSonnel afflhated ' .

with’ vo,cat10ff§1 programs.' The student population in these” . .

programs were from dlfferent cultfural backgr.ounds, and

A

laq:gely not frqm the satfie- cultutes as the staff of the oo

1dent1f1.ed schools, i.e., Greek—Amerlcan, French Américan,

-
v
&

Cuban, and Anglos who %struct V‘ietnamese, Laotlan, Tam- ' .

. ]

‘bedian, and Hispanic students. The Second ‘group (RII) we;.e.x

blllngual 1nétructors whose ,prlma/y lnstrn‘ctlon is to .

students with the sane background as themselves, e.q,
Vietnamese instructors who “ingtruct Vietnamese students. " "
' - , S K .
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3

e Instruments : . .o )
S : - NP | ' »
. . The culturaL barrlers that~may impede-students' )

. L learnlng 1n the vOcatlonal program were 1dent1f1ed by

+ the use of twbd questlonnalres. The flrst quest;ongalre
. : ‘ ) |

* . N 5 P
- -, .

T " wds used as-.a mailed survey to 40 subjedtsroutside'the

+ state and as an 1nterv1ew format whén the researcher

B
. 4

employed it to 1nterv1ey '35 swaff members affiliated with

blllngual vocational programs in Florlda. Responses to

[ 4 ¢

* . the sec@nd questlonnalre were\obtalned from 21 Blllngual/
"Bicultural Fellowship rec.plents at Florida State Unjver-

The fellows were instructars in bilingqai
. .

¢

, sity. (FSU).

programs. o ,

b

1.
o O
.the rese

~

2.

"biliméda

¢

'student§

o

L)

ds-to th

naire’ mn
exist:
beliefs,

. 3

3 ' P The 'questionnaires (QI & QII) were des{gned as
- ) ! - [N ‘ 4 ‘< (4
: , N | . .o .
follows: )

-
qustlonnalre was developed by

Anm ope
- ,' ‘Qa‘

archer. - . .
[ 4 . T,
The rdsponses were sought from a sampld of .

1 vocational edutator’ concerning their-bel{efs

e cultural barriérs that may interfere with the |,
' »n

The’openFended/ouesti%P—

cluded the suggested cultural barriers that may

vocational education.

expectatlonsA values, soc¢ial status, communlcatlon,

soc1allzatlon, and re’ns:.blllty. -

A commlttee of experté~rev1ewed the questlonnalre

&/

h ]

. .. ’ \ -
A}
and revisions were;m;EE'Baged/on theitr suggestions,
» . '

g ' .

. . .
. -

-
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ntrators of culturally different students.

. .
_cultural barrier.

v

" 4. Thé revised Questionnaire (QIa) was pilot Yested

o

+Within the state of Florlda with vocatlonal 1nstructors

of culturally different students. The questlonnalgs (QIa

”

was then revised as needed.

ré, The final draft of the questlonnalre (QIb) (see\

'Appendix A) was then malled or pérsonally admlnlstered

e 3
"to- the identified populatlon<1f1nstructors and admlnls—

)

The approprlat

administratjve personnel were contacted in the schools.

in which interviews were conducted in order to obtain

perm1951on to cbllect data from the staff.
6. The‘lnforqatlon obtalned from the questionnaire
by mail and peranal interviews was syhthesized to identi

fy the cultural barriers that were perceived by the

¢

respondents.

r
.

7. The cuLtural barrlers that were identified were

0

then 1ncorpora%ed into the second questlonnalre (QII)

The instructions on the'ggestlonnalre (see Appendix 'B)

4

v . . Vad
requested these respongepts check the response that most |

nearly expressed their belief as to the validity of the®

e

A five point scale of Strongly Agree

(SA), Agre
Dlsagree (SD) was prov1ded for tMeir response)

.

were instructed not to respond to those statements con-

.

‘cerning cultures with whlch they;were not famlllar.

\

)

~~

e

LSS

v

(A), Undecided (U), Disagree (D), and Strongly

Respondents

[}
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Analys;s of Data - - oo
- ‘ L v - R

The data obtalned from(the first questionnaire

. a were synthes1zed to 1dent1fy the cultural barriers that

the -respondents porcelved to learning in the vocatlc’»al . A

- »

’ rlassroom. The.barriers 1dent1f1ed for each individual .

- 5
¢ i

o . cultural group werF 1lsted i.e., Cuban, Greek Ha1t1an.
" .

‘ These barrlers were ‘Found “to be repetltlous and were
. p ] .

2 . ‘ remova? Barriers that were 1dent1f1ed for most groups
L LT ..
° or\identlfled as ggneral for the culturélly dlfferent
- : . ) " a
P T« were 1dent1f1ed as wlxed" groups.

- - ' .

: The identified cultural Earriefswereutlllzed in the ) .
-~ 7 \ ¢ R .

- s ’second questlonnalre- The 1nstructlons requested the re-.

‘spondents to 1ndldate the degree to.which they agreed that
) ’ . the cultural barrler would 1mpede learnlng and/or success

in the classroom og‘on the job. A cultural barrier was

+

;L 1dent1f1ed as valldlwhen a mlnimum ‘of 60% of* the respon-
’ ’ d

dents selected SA pjus A, A cultural barrier was tsentlfied
. L - '
, as not valid when a minimuam of the respondents selected

'
\

. 8D plus D. Therefore, the reﬁalnlng responses were con- , \\\
* l
s1dered to be potentlal barrlers. The 60% minimum response .
~
- L4

prov1ded for a working majorlty and a 10% error factor.
 J

o Resulkts’ and Discussion
- ' . Thefresults of this study are presented .in two parts:
. ; . 7

<. . (a) the synthésis ;5 the”aartfcipants‘responses'to the

\

- a «
first open—ended q )

‘ Al

.
stionnaire whi¢ch was designed to

- 4 '

}
4
e
ct

e



pa—

1dent1fy the’ cultural‘barriers that they perceived as

impedimehts f/alearnlng in the. vocational classroom and

Kb) the analyses of the data obtained from the responses
to the second guest:.onna:.re. 'I'he second questlonnarre
provided the respondents W1th the opportunlty to indicate -

- the degree to which .they be11eved the barrlers were '

LY

relevant to the education .of the 1dent1f1ed sculturally
different .students.
There Qete 71 subjects ig this study, 50 in the‘first
ﬁh~questlonna1re and 21 in the second questlonnaire: The
espopdents to the f1rst questlonnalre were bilingual and
monollngual staff .members aﬁsoclated with vocatxonal edu-
cation programs w1th culturally different students enrolled:
” The respondents to the second questlonnalre were Bilingual/
B1cultural Fellowship recipients at Flor1d$\State Univer-
.sity. These fellows were adm1n1strators and’ 1nstructdrs‘

\

of b111ngual prdgrams which' 1ncluded students from the "

e

same cultural background as themselvgs. Thes‘rrespondents
are afflllaied with b111ngual programs 1n-Flor1da,
New York, COnnectlcut and Ill1no1s.

3 -

Analyses of Data 4 . \ ) ‘

The first questlonnalre was open-ended and provided
bnly‘suggested areas of concern . for cultural barriers
4see Appendix. A): The quest1onna1re was mailed to 40

j} randomly selected b111ngual vocational educators in, the

LU . . , A




' United States of which fifteen (38%) responded. The

. v

additional 35 participarts were interviewed in the state

of Florida, by the researcher, employing the format of

the mailed questionnaire.

£

The cultural barriers identified by the respondents

+

v to the flrst quéstlonnalre, malled and interviewed, were

synthe51zed. The partlcipants also voiunteered .their

L 4
4
.perceptlons of p051t1ye cultural characterlstlea Qor
) ‘\
several groups. The cultural barriers and positive

" cultural characteristics were included in the second
. . . ¥

: . . # ' .
- questlonn?lre. ¢

- N ; - -

‘ The admlnlstration of the second questionnaire (see

i . » * Appendix B) provided for the Validatlon of the 1dent1f1ed
: R culturel batriers.‘ The ?espondents engessed their be-
' " lief as to the degree to Qh%ch'tﬁey agreed that the
‘ cultyral barrier or characteristie existed{ﬁ A’ response
o ‘ was left blank if the partieipant was not familier with °
the identified eéltute: Thé validitf‘or invalidity of a
barrier or characterlstlc was determlned if a minfmum of

oot

" 60% qf the respondents selected SA plus A or D plus SD

r

respectlvely. ‘Barrxers or characteristics not 1dent1f1edf

. as valid or ;:%alld _were identified as potential barriers’

" and thus con81dered by the researcher to be, barrlers that
require further examination. The 60% minimum provided

L T
v for a worgzhg majority with a lO%‘Error factor.

- A
« .
L)
" - . ) /
. .
.

~. f . N " ' . - 10 .

-




t- E 4 +
‘agree were sub§écted to the validation critéria and are

' . - [ '~ .‘ ry
4 . "
Data obteined from the second questionnaire on a

-
S

Likert -scale ranging(frbm strongly 'agree to strongly dis- °

presented here in turn.

-

) -
0f the barrlers that were perceived as relevant to
i

"pifferences in the students expeqtatloﬂ‘of school", only

one was 1dent1f1ed as valid (see Tabie 1y. The validated-

bayrier Qas-for "mixed" groups (appropriate'for more than

one culturally different group) and identified the fact )

that some of these students have ”Unreallstlc expectatlons

of what school will provide, i.e., 1nstant education with-
[}

- - A

out work," was considered by %65.0% of the respondents as

. . .Y .
a barrier to learning in the vocatioénal classroom. J

.
’

students expectation of gchool” was that Vietnamese styu-
dents "expec} to learn without attending- classes” (83.4%&<

The remaining barriers’ d1d not meet either crlterlon and

The invalidated barrier for tBe "Difference,in-the ».
i

were thus consxdered to be potential barrlers . ‘ oL

AY o
The degree to which the potentlal barriers were. found

‘valid by the respondents were as follows. (a) szed,

students efpect trad1t10na1 types of instruction.and

‘have difficulty AQ ad]ustlng to the 1nd1v1duallzed and/or

chPetency-based 1nstruct10n often used in ?chools (57.9%) .,

older students expect tasks to be too hard. for them to -

[ ]

accomplish ” and often will .not try (27 8%), (b) >Cuban’

A
’_l
[
-

_. ’ ' l;} . e a‘
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B N

» i ] -

", Difference ‘in Students Expect&tion of School

)
- N : Scale ’ ‘
b - . . . } ! ‘ DO NOt
., .,.  cultural , sa - A’ u D sD Know
Group . Barrier -y  f "%, f ) f Y S f 8 . f
- N ST e ‘ - '
Mixed barriers -a. “ Unrealistic expect : .. - LT \'
found to exist tions of what schobl . ) )
in many groups will provide, i..e, ;- & . N
- instant education . .
N without work, English . . . . .
. N language skill fast. 5, 25.0 '8 40.0, 2 1:0.1/ 1 50 4 20.0 1
T e s : .

b. Students expect tra-
* ditional types of . . .
instruction and have . . } .
difficulty in adjust- o ‘ X -
. ing to.individualizeqd . ™
and)or” competency n . ‘
‘. based instruction of- - : o ‘
) ten used- in schools. 2 10.5 9 47.4 2 10.5 4 -21.1 2 10.5

[ 39

]
[ ]
-
-

N
P

¢. %lder students expect ' S : R
" task to be ¥o hard for v “ e e
them to accomplish, and’ . \ ) C .
#.  often will not try. ' 0 00.0 5 27.8 \16.7 Y7 38.9 3 6.7 -3

» ~ L)

|

C;Ranreduiated &+ Students expect the A . . ' . ‘ . ' : ‘ﬁ

that were mem- . teachers 'to give them ” o ' . ' |

bers of famil- special directions, & T ;. N , . |

ies of status not require them to o ) 4 T N o

in Cuba e . Yead & follow ingtruc- ) ‘ C ’ ' |
- : tions. \ 0.00.0, 3 17.6 5 29.4 4 00.0 9 52.9 4




’

L]

.

Group

Cﬁltural
Barrier

L]
Cuban-bcor witH
little or no form,
al education in

a-.

S W .
Laotian~edycated
that were” mem-

bers of .families
with status if
,Laogl A ) > M

‘sa.y

¥ -
-

Migrant-Mexican a.

[

Expect education to
be instan'taneous,

Expect education to
be absorbed without
hard work.

Rxpect to absorb an
e3ucat1on without
attending schoql

‘fExpect the deg{ee to
* be the angwer "to

their" prohlems with-
out having to

anything else.

Expect formal educa-
tion system.td be used

‘Jin the schools,

L

pect imgediate re- |

rd -from education
or Joblmmediate
grat1ficat1on}.

:O'LO;J.O-

3




: P \ . AN
"\ )
N . . Table 1 (gontinued) * ‘
. Scale
- {f ‘ .
Cuitural . _SA A U 5
Group ___Barrier f - 3 f % f ¢ f __:__
Migrant-Mexican b. Expect High rewards~f6} . .
Amer ican little effort in school. 0 00.0 3 15.4 4 "30.8 3 23.1
. T - -
c. Expect school to be too N
o hard, and thus it is.
. They exhibit the self- ]
fulfilling préphecy of
) -if you expect something ) ‘
) ¥ ..to be hard it will be, 0 009 2 14.3 8 57.1 3 21.4 7.1 . 6
\
d. Expect to learn Engliéh N .
. with little or no ef- .t .
» fort on their part . 1 7.1 3 21.4 4 28,6 5 35.7 7.1 6.
Puerto Rican a. Expect instruction to ) ’ -
LS : ?
be conducted in , .
L English. 0 00.0 2 14.3 4 28.6 3 21.4 35.7 6
. - ’
Saudi Arabian a. Expect{the education to ’ N
educated that be provided to them. . i .
are members of Mith little or not ef- .
prominent fam- fort on their part. 8 72.7 1 9.1 18.2 10

ilies in Saudi
Arabia

"0 00.0 0 do.¢°




- TTN— /\ 4
, »
. /" ’
L , /
. Table 1 (contisued) , .
v' ~
i Scala
. , N Do Not
' Cultural A ) D Xnow
Group -Barrier f % f 3 f % f:
' .o ) . ~3‘ ‘ ’_J/'
Vietnamese educa- a. Expect formalized _
- ted and member :of education sygtem
families of status to be used in the . ) L
in vietnam schools. 38.5 2 15.4 3 23.1 2 15.4 7
b. Expect to ‘learn / * /
__ without attending
‘classes. 0 00.0 2 1}6.7 2 16.7 8
- \ M ‘
L ( -~
L “
. ': *
. g . L4
- L -
<
s ) ! R " r
<
# '
- »
. | A




<

.\:— ' | ' ot

Gedﬂcated, who were members- of fqmilies of status in Cuba)

v, = - /

’
students expect the teachers So give thenl Special direc-

-

" : N . ‘- } +
tions and not require them to read and follow written

instructions (17.6%); (c) Cuban (poor with little or no 7

formal educetion'in Cuba) expect edication tb be instan-
-4 z . ’
* _taneous ' (12.5%), _expect education to be absorbed without

: hard work (18.8%), expect to absorb an €ducation'without

.attending school (23.5%);'(e) Laotian (educated,ﬁhd were

membefs of families with status in‘Laos) expect formal

education system to be used in the schools (50.0%);

. \_/
(f) Mlgrants (Mexican American) expect immediate reward;
from education or job (28.6%), expect h;gh rewards for

little.effort in school (15.4%), expect schpol td be too

M . Y N
hard, and ,thus it is (14.3%), expect ‘to learn English with
? . kY

littie or.no effort.on their part (28,6%); (g) Puerto

- ‘ 4 | 4

Rlcan students expectwinstructlon to be conducted in Span-

7

ish (14 3%), Saudi Arablan (educated, who were members

of promlnent fam111es in Saudi Argbia) expect the educatlon

to be provided to them with little or no effort on thefr

v,

part (00.0%), (i) Vietnamese (educated and members of /"

families ofistatus in Vietnam expect formalized education
. “

system to be used in-the school 3.9%). ¢ :
The cultural barriers that were idehtitied for "Dif-

¢

ferences in the beliefs abcut the way to get reward from

.work and life in general"” who'ﬁere identif}ed are shown
i

. ’ p f

~
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iy Table -2. -The cultural barrler for "Mixed" groups,

"leferences were belleved to be greater between the a

‘ [

1nd1v1duals\fhther than between cultu;e groups. /The
° N
" different educatlonal, soc1al, economic, and political -

.level that the.individual had in their previous homeland
\ oftenedeterminea the conflicte that existed in the class"

was belleVed valid. by 77.8% of ‘the respondents.
. Statements that were considered to be’ potentlal

- /
barriers and the percentages of rESpondents thag\gsreed
v ‘ : :

‘

. .
with the statement were as follows: (a) Black students

expreéS\desire'to get ahead and achieve but de ‘the min-

- imum amount of work necessary to get‘by (43:7%),'students

4 L4

express desite to get” ahead yet are w1111ng to_ collect

"welfare gather than work (26.6%) ;. (b) Buddhists believe //"

=z

that all is predestined. This deﬁers hard work or ab//\\

desire to change¥€the future.  THese stuQents are w1lllng

-

to accept their life as it is because this is. what was
predestined (33.3%); (c) Chinese have problems with oral

communication ‘and understanéing of other cultures. They

P . ’

desire to maintain,their cultural standards and- find it

hard to Bnderstana or accept the cultural values of others.

(46.2%); (4) Greeks Believe when somethlng goes very .well
or bad that it was "written™ and do not blame themselves

(14;3%); (e) Migrants want 1mmed1ate gratlflcatlcn for .,

work done (33.%?), do no%,belieye that hard work and/or

h ) . e




kY . ) Table 2
\

. ’ . _ .
Difgerences in the Beliefs About the Way to get Reward from Work and Life in General

,i‘ .
Y — S - A

.6 . .

- . . . Cultural : SA - A U . D ; SD . .Know

Group Barrier 4 £ f % f % | . £ s _ f

Mixed . . ‘%f% Differences were be- - ) . . <

: . lieved to be greater . . R : ’

. between the individ- -

; . - ual rather than be- ‘

T ) twegn culture groups.

- . The ‘different educa- ‘
tion 1, social, eco-

) nomic,*and political .

- ‘ level that the indi- ) . : -
vidual had in their N Lo
previous homeland . : ‘ . ¢

“\ - often determined the . ’

‘ conflicts that exist- ‘ -, s '
ed in the class. 7- 38.9 -7 38.9 3 16.7 1 3.6 0 0Q.0 3

Blacis .~ a. Students express ‘a de- .
) ‘ o sire to get ahead and . . s
= ' achievey but do the
* minimum {ymount of work . . ’
. " necessary to get by- 5 31.3 2 12.5 .4 25.0 43 18.8 2 ®2.5 ' 5
) . ' ’ ° ) 4 R .
co b. 'Students express de- .
: sire to get ahead yet y
W are willing to col-" SN
. ‘lect welfare rather " T R
~ than work. © 2 13.3. 2 13.3 5 33.3 5 33:3 1 6.7 7

[ . ) . - N . . . \\\\

i




( . . - " - v }’5 . . Do Not 1
3 Cyltliral . :SA A [ D SD° Xnow
Loup - Barrier . f X ¥ | f £ " 8 f 3 - f

uddhist as a a.
eligious graup

¢

L St
‘ .. .
Chinese - . a.

The Buddhist believe
that all is-predes- ;
tined. , This deters 14
hard work or a desire . ' . v, e
to change the fwture, *... .
Thece students are. . X
willing to ept - . -
their life a3 it is , _
because this™Mis what °~_ . M
was predesqined.’ « 2 16.7° 2 16.7 6
. ‘-.j LT ' . R ”":'\
" The Chinese work ) | .
ethic and that of '

«_> Pmericads of "hard B -

work for adx}anme_ht . .
are similar. ( ’
.Chinese desire to: " . : .
)
i, learn English
~, quickly and
wotk.at it 3 23.1, 8 61.5 2
ti. Advanpe.at'ﬂbtk
" and are willing °~
to work towards - t @

. -their desired ob- = -,

5 38.5 4 3of;;”3 ©23.1 0, 0040 O 00.0, 8

_ jective

"

A
-, e ! 4

P . .

: « : C ; .

0O 00y0 © 00.6 8

!
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a L4
. ’ N Table 2 (continued)
. v <
L §
. . Scale °
< . Do Not
- . ~ N . - f
- Cuwltural SA A U . SD Lnow
Group ' + Barrier f - % £ 3 f- % f ¥ f % 4
Chinese . iii. gbtain an educa- N
. : tion, gontinue ‘ e
- school even when '
-~ worki : 6 2 4 30.8 3 23,1 0 00.0 0 00.0 8
i 3
b. The Chinese do have -L/ - .
* +  problems with: . — /-f‘
- . N -
, i." oral communication N B
and undetstanding \
__? . offo:;her cultures. ‘
: They do desire 'to - ' ‘
- *  maintain their . *
, —" - cultaral standards . Y
T . and find it hard . .
- . to ynderstand or
accept the cultur~ .
al values of others 2 23.1 3 23,1 5 31.5 1 7.7 L 1.7 .8
br eeks . a. Are hard workers and , . - -
_ adapt to the American. . )
™ “work'ethicss 4 '2"86 7 50.0 .3 ~-21.4 0 00.0 O 00.0 a
b. Believe when Something '
* goes very well or bad \
that it was "written" -~
. and do not blame them- .. - . ,
selves. . 2 14.3 10 71.4 1 7.1 1 7.1 1
. ' . A
” .
- —~
+ Q
4 e -
23
. >
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.- . “Table 2 (continudd) L 4 *
: .
) Scale
C Do Not
. Cultural SA A U D SD -Know
roup .« Barrier f % f % { ‘% f % f ¥ f
grants a. Want jimmediate gratifica- o .
: tion for ‘work done.. - 1 6.7 4 26.7 % 49.0 4 26.7 0 00.0 6
b. Do not believe tliat hard-
( wok and/or education can i
lead to a better life. 0 00.0 2 18.3 5. 33.3 6 40.0 2 13.3 6
/ c. Believe that they must work f i )
’ for the family and not for A . X .
themselyes, 1 7.7 7 50.0 4 28.6. 2 14.3 0 00.0 7
1/ N
¥ . d. Believe that they cannot ) i
make it in the work world .
outside their group. .0 00.0 3 30.0 o4 40.0 3 30.0 0* 00.0 11
Y . , .
o - :
) - P' ‘ - c ) .
)
0y / P
- -
. v .
! p
S .
< q P )
. .
. . :
* . '
o : ~ BN
' 20 | o
-.»



education .can lead to a better life (13.3%), do not believe
. that they-ﬁust work for the family and' not for themselves

.(57. 5%), believe thé!ithey cannot make it in thq work *

-

- ¥ ' 7

world outside their group (30. 0%) o

.y

v . The pQSitive cultural characteristi¢s that were iden-

2

[y

tified for'the Greeks and Chinese that meet the criteria
vas valid-are:,‘(a) Chinese work ethic and that of the

. Americansiof hard, work for advancement are similar. The
Y .

-* -

~ ' Chinese desire to: learn English quickly, and work at it

(84-. f%), advance at worktand'are willing to work towards

19

T their deSired objective {69.2%), obtain and education and

continue school even when working (69.2%); and (b) Greeks are

-
. s

. hard workers and adapt to the American work ethic (76.8%).

The respondents believed that these two groups are able
to adapt. to the American work force and do not have cul-
bt - H * .

sural barriers in that area.

Conflicts among groups of students that arise because

‘ . of cultural differences (barriers) as shown in Table ‘3

L L

- were: (a) Mixed, conflicts among groups can occur because

’

of the-different beliefg dbqut relating to individuals of

> -

. other colors, ethnic background and/or .social e;:tus
(64.7%) and conflict within groups or between g

ups can

be'due:to religious beliefs, e-g., Buddhist and Christian;

~

L . {b) Cuban, society has a class system that’ is maintained

. in the United States (6. 7%)

AR




.

IS -
. ! . Scale
Cultural ' , SA - A u
Group . " Barrier ; -f % 3 % £° %

ixed ! a. For political ot social
- reasons -certain’gzoups -
\ are uhable toiget along. '

i. @Asian-Southeastern- I‘ 8.3 5 41.7 4 33.3°
N
: ii. Different Latin Amer- .
. ican groups 5 29.4 4 23.5 4 23.5

’

.

iii. Indochiﬁese and

Eurepeans . 0 00.0 5 3$3.3 5 33.3
-~ P . "
- iv. vietnamese and T g
, Cambodiah  ° P 2 .16.7 4 33.3 3 25.0
.4
\,_} . v. Vietnamese and ) !
. . Chinese - e 3 25.0 2 16.7 4 33.3

b. ‘Conflicts among groups can
occur bec?e of the differ-
ent belieff groups have about
_telating to individuals of . .
other colors, -ethnic back- -
ground and/or social status. 2 11.8 9 52.9 5 29.4

.




. , f"l
N R - 4 ' / . .
R ) Table 3 (continued)
» NY ‘ L )
g t
‘Scale *
. , o . Do Not
s Cultural . A U . D SD . Xnow
Group * Barrier - f 3 £ % £ $ £ 3 f & £
ixed a. Conflict y%thin gréupg ok’ '
T bgtween groups c&n be due to '
T WQus beliefs, i.e., Bud- . . .
hist'and Christian, 1 5.6 13 72.3 2 11.p 2 11,1 0 00.0 3
1gtahtsf *a. Have a class )systet.n within .o
. ph society that may cause . -
cofllict within the group. - v C,
. An mplp is the Texi- , . . |
hanos who ternd to stay to- . )
. gether and exclude other . . . .
Hispanic migrants, 0 00.0 4,630.8 8 61.5 1 W7 0 00.0 8
Japanese a. Do not wish to associate ~
- with individdals of dif- ° L
ferent cultures and races. o o00.0 0 00.0 7 53.8 S5 38.5 1 7.7 8
Vietnamese a. 1:'I‘raditionavi attitude to- ' .
wards women may cause * ‘
. problems with other . ) '
! culturesw 5.\ 35.7 5 35.7 4 28.6 0 00.0 0 00.0 7
: ‘ Con Q. -
Blacks a. Students stdy together and . . \ ., v
tend 9& exclude 'others. - g0 00.0 7 469 _ 5 33.3 3 20.0 O 00.0 6
b.;/ Students exhibit a superior - : /
. attitude toward other ‘cul- . ) « :
" . tures . ~ : © 0 00.0 '5 33,3 6 40.0 2 13.3 2 13.4 6
“ . s » * .
LY * ‘ )




. / » W
. * " . Table 3 (continued) ) -
—_— —_— . b S s
L] . P N
. . .. ’Scale Do No
) . Cultural SA /A U D so’ Xnow
Croup Barrier f ./t s f - 3 f $ €
- - .
Chineseé a. Students tend to reject .
b - people of other cultures ] 3 20.0 S5+ 33.3 4/ 26.7 3 20.0 6
£ ’ ’ Py
Cuban a. Society believe in tradi- ; : . ,
tional male-female role® !
and may conflict with :
other cultures 3 18.8 7 43.8 5 31.3 -1 6.7 0 00.0 5
Ed . ‘ [N .
. L t
. b. Society has a glass 'syg~ » ] " N :
. tem that is mhintained in _ “ .
- “this country . 4 23.5 4. 43.8 4 23,5 2 1l1.8 0 00.0 Lo
., p : . .
. c. Society has a ragfal dis~ f
. , crimination poljcy that . . .
is maintained Yy some }
indiiduals 0 00. 7" 43.8, 4 23.5 2 11.8 3 17.6 4
/ * N .
. . t. ,
Hispanics ) ’ s N e
(in general) a. Believe in the traditional A\ .
| N role of womep that mdy con- 7
i . flict with ofher cultures 2 11.8 10 58.8 2 11.8 3 I7.6 0 00.0 4
| . . - ~
‘Iranians a. Do not wish to assogiate ) . -oa
" with individuals of di ‘ ? ’
ferent cultures and™™ices 0 00.p 4° 30.8 '8 61.5 1 7.7 0 00.0 8
- ] ) '
r * , - .
A E 3
1S , ~ ' ' ) :
¥ R ' , ¢
f 33 7 L
. ) -




, . }
~ The remainingbarriers considered to be potential *|

S~

[

‘deterrents to learﬁingiwere as followss (a) Mixed, for '

. o . o . i . )
polltlcal or soc1al_reasons,certa1n groups are unable toy

.
v

“ * get along (50.0%), dlfferent Latin Amer;can greups (52 9%),

Indochlnese and-Europeans (33. 3%), Vletnamese and Cambo- > , ~ o

dian (50.0%), V1etnameserand Chinese (41.7%), and a new

‘ d eddition,I;anian and Hispanics; (b) Blacks, students, stay SN

togethers a’nd‘ tend to exclude others (46.7%), students ex— \‘Ni

~
P

&
h%bit a superior attitude toward other cultures (33.35); .

(c) Chinese students tend to reject people.of other cul-

¢
- [

tures (20.0%); (d) Cuhpn 5001ety has a racial dlscrlmlnatlon
b L T
policy that is malntalned by most 1nd1v1du£ls (43. 8%),

a~ 3

(e) Iranians, do not w@sh to a35001ateqw1th individuals Qf)
‘different cultures and races (8.3;); '(£) Migrants have a
d&ass system with their society that may cause conflict
. w1th1n the group (30.8%); and (g) Japanese do not wish tos_
. associate yith individuals of Qifferent cultures and .
B races (OOJD%X;;//, ’ . : L7 . Y
' The two cultural’barriere identified for "Cohflicts
Ty that arise becaeee of feeliné% te'chers'have about students
of dif}erent cultures" met the established criterion to —
‘ be considered valid were %s fgllows: (a) Mixed, some

+

, / .
C i:structors believe that all students should adapt to the

glo" culture and do not attegpt to understand the °
/ ‘ .
‘ target culture az‘dS undecided for (b) Tuban students who'
£ d *

r : '




have not been drffa traditional class are disruptive be- -
L 4 : ’ '

cause they lagk training.' The students‘may_aIso become "*

violent when Lraditional behavior is demanded of them

(46.6%) (see Table 4). ’ ~
The barriers for "Disruptions caused by inability of

teachers andt§tudents to gommunicate” and the respondents

.

jperceptlon of. their validity dre shown in Table 5» The

barriers that were pefbelved as valid by the respondents

’

were: (a) Mixed, the expectations of the teachers‘are
not understood’ by the students because of language. fhe
teachers do not know the target language and there are no
translatof? (73.7%7, students feel dlscouraged by lack

of understanding and begome disruptive (83.8%); and (b) 1
/Micrant students'become frustrated.yhen they believe that
they cannot communicate, their feelings and beliefs to the
instructors (81.3%). n _ ) o » ) .

. The potential barriers and the dedreehto which the
’respondents believe them to be valid were:t,(a) Blacks
have a phys1cal culture whose gestures mav be misunder-
stood by the ngacher (53 3%); (b) Cuban’ students, have the
tendency to leave the room without inferming the instrug-
tor; and (c) Hispanic;fhave a'touching culture that may
be misunderstood by the instructors (53.3%).

Barr%ers ‘created because of the belief, by student or

teacher that the othér is not 1ntelligent and which were

L 4



Table 4

Conflicts That Arise Because of Feelings Teachers Have .,

") About Stﬁdents of Different_Cultures.

‘Cultiral

rrier

-

Some ‘instructors beleive “that J.
* all students should adapt to
the "Anglo" culture and do

not attempt to understand the
target culture.

Students that have not been
in a traditional class are
disruptive because they lack
training. The students may ‘
also become violent when
traditional behavior is demand-
ed of Ehem. = 2

Y

<
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S ¥ .o " Table 5 y
' - Disruptions Caused by Inabilitg of Teachers-and S$tudents to Communicate
v ’ .
~. st ' b )
" x \ . - Scale. ’
o Do Not
. Cultural Sa A U D SD Know
Group R Barriers f $ f s °f $ O f Y £ $ f
Mixed a. The expectations of the _ .
. ‘teacher ‘are .not understood * -
by the stuc}ents because o \
. language *and there are no , P /\\" :
translators. : ° . 2 _26.3 9 47.4 4~ 21.1 1 5.3 0 00.0 2
'] ﬁ .. —_”,/'-/'/ N * N
_ b. Students feel discomraged - ’
e By lack of understandisng . . '
and become disruptive. 5 27.8 10 55.6 2 1l.1 1 5.6 .0 00.0 3
Blacks T a. physical culture whose .
estures maybe misunder- o o !
« ¢ 8tood by the teacheJ:. 2 13.3 6 40.0 4 26.7 2 13.3 1 6.7 6
Cubans a. Students have"_the tenden- ! . : ”
cy to leave the room “ ‘
without informine the . -
o instructor. 0 OO.Q 7 46.7 4 26.-7’?' 2 13.3 2 13.3 6
) '\ [} -
Hispanics a. A touching cultufe that ’ -
. may be migundengtood by ) . .
the instrﬁor;j“\« 2 13.3 6 40.0 4 26.7 3 20.0 0 00,0 6
F . . . ’ ‘ - .
NI !
L] [ 3'? . ~ i
‘e ' e -; ll _;J ‘-
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&\‘. Table 5 (continued) =
]
/

¥ e
Scale s
. . bo Not
Cultural - “SA A u D SD Know
_Gibup Barrier ' £° s f s £ % £ % F % T
o T :
» ’ , .
Migrénts.  a. {Students become frustrated 7 ‘
‘- hen they believe that they
cannot communicate their .
feelings and beliefs to the . i -
instructors. 2 12.5 11, -68.8 2 12.5 1 6.3 0 00.0 ‘5
iy _ . —
;». Al L g
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perceived as valid for'MiXed‘groups by the responﬁents
. »

were: ‘(a) stuéents perceive themselves‘as dumb when they _
are manable to reﬁember what they learned the aay before
(88.2%); and (b) responses of students based on culture
may cause teacher to think a studeng';s stupld (77. 7%)

The barr1ers that were proved undec1ded and the de-
gree to which the reSpondents.belieusq them valid were:
(a) Arabs, -females' are dumb and cannot‘teach a man “(33.3%);

L]

(b) Europeans, students believe that teachers perceive

"them as dumb and leave school (23.1%); (c) Haitiansewho

T4

‘stupid (13.3%) (see Table 6).
s . ’

e

have poor hygiene habits are believed to be stupid by.
the teacher (50.0%); and {d) Migrants believe women are

inferior and thus stupid. .Eeachers'who are women are"'

-

BarriersA(created because of the behavior or habits
of bilingual or non-English, mono-}ingual.students un-
acceptable/;p teacher (see Table 7) that met the valida-
tion criterion were: (a) Hispanics and Indochinese,

. . 3 2
speaking in native language in claks with others who are

unable to understand them (76 5%); and~(b) Cuban and

Indochlnese, helping each other with tests and assign-

ments (60.0%).

s

*» The potential barr1ers were as follows' (a) Mexican

and Cuban, smoking in class (28.6%); (b) Southeastern

. - /»\_
A51an, Vietnamese, personal hablts such as expe;t;ratlng

(splttlng) in publlc) blow1ng nose on arm can make

/
(
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e : Table 6 - . .
;.-J_‘? Belief by Student or Teacher. That the Othen is Not Intelligent
th ' ' .7 L . ’ . .
1 - . i .
T K
Scale  « - Do Not
. Cultural SA v D SD Know
Group N Barrier - *f s f Y f s . f % f 3 £
‘ ‘ = - 7
ixed a. Students perceive them- : i ’ )
‘ selves as dumb when they - ) )
‘ are unable to remember .
. , what they learned the d
- 7 * day before. ; 4 23.5 .11 64.7 2 1l1.8 - 0:.-00.0 0t 00.0 4,
b. Responses of students N .
based ¢n culture may cause . - s
teacher to' think student . . ’ .
is stupid, ’ 6 °33.3 8 44.4 1 5.6 3 16.7 0 00.0 3
- ' ‘ =
Arabs s+ a. Females are dumb and can-, .- . ’
, ndt teach a man, 0 00.0 4 33.3 7 58.3 1 8.3 0 00.0 g
Ruropeans a. Students believe that - .
I teachers perceive them as . .
dumb and leave school. 1 7.7 2 \1’5.4 5 38.5 4 -30.8 1 7.7 8
!!ai":'ians a. Who have poor hygiene hab- ° . bt
J its are believedsto be ' : < ‘ - e Y
‘ st?pid‘b)_r the teacher, 0 00.0 6 50.0 '4 33.3 2 167,70 00.0 9 =~
[ F - ‘ ‘ *
a a° ’J.:
. , 4 - _‘ . +
. , . \
“ - ., u-n' 4‘\] o \‘,' I
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. \ .
-— - . _L\ ,J-_\Lo R : - .
. - .- - Scale
‘ M .- ‘ Not
. Cultpral | . SA U "D SD_**  Xnow
.Group * Barrier f % $ £ $ f % f $ £
[] -, PR -
" , . . . 4
igrants a. Believe women are infer- o SN
ior and thus stupid. v . .
v v -
. Teachers that are yomep. . h .
. N L ] ‘e -
G .. are stupid. > 0 00.0 13.3 6 "40.0- 4 26.7 0 00.0 4
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. Table 7 ' ,
\ - , 3 \
. Behavior or Habits of Bilingual or Non-English M olinggal Students
‘ \“_ \ . _ Unacceptable to Teachers : " 4
» . . /,
- ~ - .
\ . Scale ] Do Not
L Cultural sA . U - D sD Know
Group ( Barrier £ % f k 4 f % f ) £ % f
xican and a. Smoking in glass. °* 1 7.1 3 2.4 5 357 3 21.4 2 14.3, 7
uban * ’ . - . -
ispanics and a. ‘ Speaking in-native lan-* i . ,
Indochinese ", guage in class with . . - ’ .
) . -others who are unable . E . { . s
* to,understand them. 2 1.8 11 64.8° 2 11.8 1 59 1 5.9 4
Cuban and a 1gind each other with ; : .
Indochinese tests and assignments. 1 6.7 8 53.3 6 40.0 0 00.0° 0 00.0 6
Sou;heastern a.’ Pe:.gonal habits such as L X
ian, Viet- ctoratmg (sp1tting) -
namese L1 ~pub11c, blowing ndse
- ) N - on person can make , e
) > teachers ill. y 0 00.'(? 5 38.5 6 46.3 2 15.4 0 00.0 8 .
Haitian, Viet- a. Remove shoes in class, ... 0 00.0 3 18.8 6 37.5 4 250 3 18.8 5
namese, Arabs : oo : i . .
- -y vos ﬂ. .
- N Qo L4 °




Scale ’
Jo Not
. Cultural SA U v 5D \new
Group Barrier 3 L f % £ % £ % & & £
. - : : AJ -
Haitian, viet-  b. Have body odor. 1-7.7 6 46.2 5 38.5 7,7 00.0 8
namese, Arabs ' : -
R -
Cubansg a. Do not participate in . ) .
Va class work. 0 00.0° 3 18.8 6 37.5 25.0 18.8 5
b. Lack of interest in - . .
work that is not direct- . ¥
’ ly related to the iden- . .
tified class text. 1 7.1 2 14.3. 4 28.6 42.9 7.3 " 1
c. Lack enthusiasm in
class for lessons and ° -
* learning. 0 00.0 5 33.3 3¢ 20.0 33.3 13.3 6
V- d, Socialize-excessively .
¢ in class. 0 00.0 4 28.6 6 42.9 21.4 17
L d “ f/ .
<
o ¢ » . - 4 , , ”
) ”
» .
\ [ 4 b4 -
. 3 ’-
g SV
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- .

teachers 111 (38‘5%), 4;) Haitian, Vietnamese, and'R;abs.
remové shoes in class (23 .1%), have body odor (53.8%);
(d) Cubans, do not partic1pate in' class work (18.8%), a

lack of intetest in wofk that is not directly related to

- . o

the identified class\‘t‘t (21.4%4', lacl'ocf enthusiasm

in'class for 'lessons anq learning (33.3%), and socialize

“ . A -

excesslvely in clafs (28.6%) . ’

Confllcts (bar 1;rs) that arise because the teacher
] P .
trlés to 1mp08e hls/heg valu:§ on students of different

~

§
cultures Isee Tableﬁﬁ) %hat met the valldatlon criterion

for Zﬁlxed"‘group weren “(a)” confusion us\caused in a
. ,! —
) culturally drfferent h exwhen student tr1e to adapt

X r 5"

new‘valuegg fthey confllct w1th‘home values (73.7%); P
-6;} -

Y (b) studentsﬁh esp respeot for famlly values (77.7%);

!r 7} .
E]

and (c) stude may resent hav1ng new values imposed
LR
1 .

\

.on them (63 2 . . ‘
The potentlalhbarrvts, i. e:‘ those .that:did not meet »
+ either crlterlon, ;re as f:;lows. (a) Cuban studeﬁts : '
do noﬁ-belIéveJthat helplng ‘each other on a test is

cheating as *sken in the "Anglo soc1ety (56 3%), (b) HlS‘ C )

| N -
panlcs resentgghlng expeated to adapt to a new time -
reference, punctuallty is not expected in the Lat1n f )

-, . ‘_ J ‘-

v o Aperlcan countries (53.3%), and Migrants ahd Arabs, the o, e

macho soclety will not accept the value of equal

Y

-rights fbr wOmen (50.0%). x ‘ \\\,
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Table 8 ‘e . . -
Conflicts that Arise BECaus'e Teachers Try tq. Impose His/Her
[ i.\ .
. Values-.on Students of Different Cultures
= ¢
) - "
' ¢ ~ . . v Scale _ Do Not
. : Cultural _Sh ~A U . SD . Know
Group Barrier I3 % £ ] f ] % R f
Mixed a. Confusion is caused in a
‘culturally different home ) -
. when the student tries to - .
; , adopt new values, and - ’
they conflict with home ) 0/ o
values. . . 4 2.1 10 52.7 -3 15.8 1075 0 00.0 2
s . .
b. Students may losed respect . . ' .
for family values. 3 15.8 11 57.9 1 5.3 21.1 0  00.0 2
E * C. Studénts may -feel at- o . ‘.
ened by new values. 2 11.1 12 66.6 2 11.2 11,1 o0 o00.Q. . 3
d. Students may resent hav- :
. ing new values imposed on™ ‘ ) ' '
them. ° 3. 15.8 g 47.4 6 31.6 5.3 0 0Q.0 R 2
Cuban . a. Students.do not believe . ’ '
L that helping each other on - . .
a test is cheating as séen’ ‘. . .
' in the "Anglo"™ society. 1 6.3 8 :50.0 7 .43.8 .00.0 0 00.0 5
¢ . ., . -
L4 : .
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Py ‘ ‘o Table' 8 {continued) L")
-
Scale |
. i ; Do Not
. Cultural . & _SA__ A U Xnow -
Group Barrier . . £ 3 3 f % f
o -
Bispanic a. . Resent’ being ‘expected teo
adapt to a new time i )
reference. Punctuality - .
is not expected in the - e
RS Latin Ameticﬁn‘ Countries. 1 6.7 7 46.7 6 40.0 0 00.0 1 6.7 6
. é‘ .
H.i:grant and a. The "macho": society will
Arabs not accept 'the value of .
. "equal rights for women." - 8.3, 5.41.7* 6 50.0° 0 00.0 - O 00.0 9
\ .
- [ 4
- - -
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The cultural barriers that were cited as being deter-

rents and, thus causing 'cpnfligts that arise between the -

teacher/employer from dlfferent culture(s)’, " that met the

" . established criterion were: (a) Mixed, young students are
imore eoncerﬁedeith sbdializipé than learning and working
(61.1%), students do not see iﬁpqrtaﬁce of understanding
and acceptihg new culture (66.7%); and (b) Cuban students

do not desire to ;earn new calture (66.7%) .

v .

The potential,barriers were: '(af Mixed, those indi-

viduals who were affluent or‘came from affluent familiesscannot

.t i \
adapt easily to the work s;tuation in this country (27.8%);

(b) H%spanics are not usually punctual (33.3%), call or

do not go to work when any member of the family is ill

(33.3%); (c) Indochinese are unable to work independently s

" (21.4%), lack assertiveness (25.0%); and (d) Migfant sth."i

dents are k&pt out of school to work in the fields (38.5%).

The first group of reépzﬁdents believed that the mi-

grant students are kept out of: school to work in the
of .

fields, yet the second group did nat believe that thi's
was true. Research has shown that an "estimated one’

percent of the high-school age agricultural migrant farm—

4

laborers graduate from high school (Randall, 1978). Ran-

/

dall (1908) 1nd1cated that the dramatlc decline of the

" migrants' school attendance begins in drade seven. By
1]

.

ninth grad®, only eleven percent of the migrant students -

-

I

»




b

" are attending schocl. These cpnflicting responses may in-

dlcate that the tespondents were familiar with a specific

e
z ) group of mlgrants who are W1Lllng¢to let their children

cont1nue school or are no<'familiar with the migrant

i »

situation and are expre551ng an "educated" bleief (see
r~ -
L 4 - ) ‘

Table 9).
The barriers that arise_getween teachers and students
in the way students perceive classroom assignments were

ot validated or invalidated. Thus,'they are considered

-

to be potentiai barriers. The degree to which they)be- . . -
S

-~

lleve them ‘valid (shown in Table 10) follows' (a). Cubsn .

and Indo chlnese, perceive homework as a group effort
(28.6%), are unw1111ng to ask quest:.ons of teachers when< .
: they do not underst&nd (50.0%).; (b) Cuban (those edﬁca— _

. ted in Cuba) students expect teacheri to "spoonfeed"’york z ’ <
to them k26.6%f} (c) Migrants do not want homework be; . .
) ) clise E;ey have work to do (42.9%). .
- . ‘ Those barxiers, though 1dent1f1ed by, 1nstructors of
students from those cultures, were found noét vaild when
. T revieWwed by instructors from d1fferent cultural groups.
Summary s j .
T The purpose of this study was to identify cultural . - Ce
barriers.that may impede the students' learning in a
O <.  \Wocational program. The respondents were divided into
wQ groups, those who”responded to the first question; :
naire and those who reéponded;to the second questionnaire T

3 R .

E Q ’ \ ' 40‘ . .
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Table 9 - 7
e, .
Conflicts that Arisg Between the Teacher, Employer, and Student/Employee - B
Because Of Differefice in Work Behavior of o
p ! - [ -
Studeht/Employee of a Different Culture . !
, Scale y
. . .Do Not
- : Cultural .  SA . A U D SD Know
Group . \Barrier £ % £ % £ s ' f % f s f
1] . M o
Mixed ' a. students do mot sée impor- )
tance of understanding o
and accepting new cul- * °
ture. o %.0 5 27.8 1 5.6 11 61.2 "1 5.6 3
" b. Young students are more .
. concerned with social- - , o~ B 1
zing than ldarning and ) N 1
working. . 0_,00.0 6 33.3 1 5.6. 11 61.0 O 00.0 '3 1
: . - 2 .
. ©. Those individuals who, ' A} . RO - N
: were affluent or came . . . ' T
from affluent families / - Ny
cannot easily adapt to - .
the work situation in . ,
this country. 0 00.0 5 27.8 4 22.2 6 33.3 3 16.7 3
Cuban a. Students do not desire L
to learn new culture. 1 6.7 2 13.3, 2 13.3 .9 60.0 1 6.7 .6
. o ) K . ”



: ) 5 ] .
B . Table 9 _ (continued) ‘
o = T - 1
’ Scale
: A ) . Do Not
. Cuoitural,” SA A U D SD . Xnow
Grdup Barrier : £, % £ 3 £ .3 £ & E s £
Hispanics a. Are not always punctual. .0 00.0 5 35.7 5 357 3 21.4 "0 00.0' &6,
. ) b. Call or do not go to ) '
. work when any member of -
the family is ill. 0 00.0 3.21.4 5 35.‘7\ 6 42.9 00.0 2
| Indoghinese a. Are unable to work in- ) .
. dependently. ‘ 0 00.0 3 25.0 6 50.0 3 25,0 00.0 9
i b. Lack assertiveness '0 00.0 7 50.0 6 42.9* O 00.0 7.7 T e
Migrant a. Students want extra at- . . !
tentiédn from the’ ) - ) ‘
teacher. 0 ©00.0 5 38.5 6 46.2 2 15.4 00.0 8
! b. Young students are kept ’ . |
. *  out of school to work ) ( |
? _in the fields. . 0 00.O0 5 ~38.5 6 4f.2 2 15.2 00.0 8 ‘
- |
' [ ' ‘ 4 ‘
. o -
. , —
hd "y ' ’ . . r"‘/- ”-
. 4 T _ 4
20 '



) Table 10 \ « N .
-~ s . . ‘ : )
Conflicts that Arise Between Teachers and Student in the Way 1,
Students Perceive Classroom Assignments
. . e Scale " Do Nof
. 34 Cultural y SA A .- U D SD Know]
Group » *  Barrier ‘ . £ % £ % f % £ % £ L £
] . r aum
Cubah and a. Perceive homework as a ‘ —-— c
Indéchinese . group effort. : 1 ,7.1 3 21.4 5 35.7 4 28.6 1 7.7 7
b. Are unwilling to ask l\‘* : :
guestions of teachers . - . .
, when they do not under- . \ ‘ 3 -
stand. ~° 3 .25.0 3 *25.0 0 .,00.0 5 41.7 1 8.3 :
s . - 1‘ - ¥ *
» Cuban (eduy a. Students expect teachers ! _ )
cated in ' to "spoon feed" work to . P i
’ Cuba) . - them. 2 '13.3 -2 1F.3 4 26.7 5 33.3 2 13.3 6 |
Y - !
Migrants ° a. Do not want homework be- . |
cause they have work to : . . '
do. . 2 14.3 4 28.6 S 35.7 3 21.§ 0 00.0 7
. - ,
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to validate the previ%éely identified barriers,

The flrst group (g%) of respondents were personnel
1

affiliated with vocational programs with culturally/

s -

differené students. The culture of the participants' ) .

and'that'df their students were different in most in-’ 7

‘stances.
g

The second group (RII) ‘were bilingual. personnel and

'd

re01p1ents of B111ngual/B;cultural Fellowshlp awards-at-

Florida State University. These partlclpants were mainly

. the same cdltpre as the staff.

3

The barriers were initially identified by the use of
an open-ended questionnaire that was'mailed to 40 bi-

lingual vocagionei educatérs outside the state of Florida.

-

The questionnaire'ﬁhs also used as a format to interview

35’add1tlonal participants in the state of Florlda. The

-

barrlers identified by these two methods were synthe31zed

and 1ncluded in the second questlonnalre.
-/ . ‘
. The second questionnaire required the respondents to

rate the barriers by selecting the response that mast .
closely expressed the degree to which they believed -the

barriers would impede learning. The scale used was a

- ‘ i
five point Likert from‘strongly agree to strongly disagree.

Conclu51ons and Recommendations for Research
The researcher recommends that future research-to .

improve the cultural understanding ‘between teachers and
- . . r

—~—

-

e
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students of varying cultural backgrounds be undertaken.

"This research, when completed, would enable teachers and

)

styaents to communicate with one another*on a,mOre equal
level and !%us benefit the teacher in delivery of his/her
vocgtional program and the student in his/Mer ability to

understand‘%he course offerings. The.following is rec-
N ' C

A ]

ommended :

1. A study to determine if the' barriers perceived

v

. ’
by educational personnel of varied, cultured, affiliated

7 with>students of diverse cultures, are the same barriers

as those perceived by educational personnel whose cul- y
ture is the same as the students. The study_should

1nclude part1c1patlon by students, parents, and communlty
leaders to fﬁrt;er 1nd1cate if the barrlers percelved by

" the educational staff were valid. This, %tudy would pro-

vide for furtHer identification and verification of

~cultura1 barrlers to students' learning in the vocation-

‘al classroom

2. A study should be conducted to 1dent1fy personnel

-t
»

who are effectively overc0ming,cultural barriers in their -’

classroom.

3. - A study should be conducted to 1dent1fy strateg1es'

that would be effective in overcoming the 1dent1f1ed

cultural barriers. Identified, effective personnel could

.
’ s T

be used in a eries.of workshops to instruct other educa-

tors in t ethods and strategies which tHey have found

" ~ :
in the education of culturally different students.

.o . R
45 -
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tional Research Assoc1at10n, Boston;, MA: April 1980
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" Vocational Education : < %

<

N, ) - ) ;

. College of Education The Florida State University )

Department of Educational <Tallahassee, Florida 32306 -
Leadership® * - . '

206 South Woodward *
(904) 644-6298

Februéry 10, 1981
% 3

f

. - -

v
.
- N
s - .
v -

‘v

In recent years there -has been an increasing interest in the influence
. of culture on student learning. The state of Floridh, Division’of Vocation-
al Education has requested that we conduct a study to determine the effect
of cultwal differences on learning in the multicultural classroom.  This
is the first step of a tWo step process to identify™thecultural diffﬂences
- “that provide barriers to learning in tgpe v?ational classroom. Your ‘
responses on the enclosed survey ,will provide the information e need’ to

v

)

& -develop & structured survey'of cu)Xtural -barriers. . )

g

In addition the open, ended qﬁgstions that-ask you to prox'i'iée‘barfiers .

@t; N created by cultural differences you have obse ed in vocational classrooms

~*  and the groups between which these barriefs were observed, we also ask that
you provide us with some information about yourself #hd the language and
ethnic groups in yo,ur’sg:hool. .Your response to the personal data is .
optional. All of the responfes to the quey will be summarized and respon- .
dents will remain anonymous. = The survey s.coded only for the purpose of v
! ™ 7 keeping track of who has or has not résponded. - . N

[ 4

' ge ask thé't_ you ‘return: the completed Burvey in.the enclosed pre-,
addréssed, stamped envelope. Please return the completed survey by o /
- Februar;\\ZS', 1981, Your early response.will be appreciated.
) I1f you have any queétions about the'project, please write to me at the
* : above addreds or call (904) 644-6298. - I appreciate your cooperation in

résponding to this survey. , .
. . e T N 4
‘ - ¢ N 3 “
. : Sincerely,
4 ~ -
‘ . . [ . .
¢ - , «* .
’ : . Mary A. Marangos
v - . . - © Research Assistant

/jks *

. ) o & * "
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. o Information Sheet . .
Name: F . ’ ‘

° Mchool: - . .
Position: . .
Languages you §peak and your proficiency:

. ¢ A\ . [ 3
h Language o ’ Proficiency in Language _—
v . & .
" . % : “Native Good , Fair Poor
. . o S
< l) ' . i -
v, s
. N . 4
! .
3) . N B
- 4 . : v
o - " . R . . . )
Languages spoken in your classes: ’
1) ] ‘ : .
A R
2) . .
3) T . . ; T i
4) i . - -
. 5) L w
/ . - A
Ethnic Groups in Class: (e.g., Mexican, Cuban). K " S
. i ;) ) - , L, ’\'
1) : .
’. ~- B R P '
2) - ’ - o K
[y . N § - . .
3) . . .
) [
. -
4) . ' . -
5) - ‘
) - . .
L] »
- . \ , € .
3 ' .
: * ' . -
. 49 ;
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Survey to Identify Cultural BSXFiers -
~ ‘. .
-to Learping in.the Classroom

.
. -

' This survey providesryou with an opportunity to expresg your -

opinions about the cultural barriers that may prevent.students
from learning in the vocat1qnal classrc The results of this
gurvey will be used to develop a queStzo ire to validate
cultural barriers. . . .

a3

L) .
on thé‘ﬁoliouing pages you will find a seriés of statements.. . You
are asked to express your feelings as to what cultural differences
exist in each area. There are no'right or wrong answdrs, so do .not
hesitate to redct to each statement with an expression of your feel—
ipgs. Fur thermore, any additions, delet1ons or commerrts that you
wish to make are weélcome:. All'responses wiXl be summarized'before
being used. Thus, yQur anonymity is insured. ’

-~ ’ -
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Suggested Areas of
Barriers to Learning

N

o '

-

Culture Surbey

Groups with cultural .
differences that result '
in reduced learning . .
efficiency, i.e. Span- . .
- ish speakirig students :
-  pand English spfaking <
’ ers or Bilingual 2
- teach¥rs and students
whose native lanquage is
English.-

I. Differences in the
students expecta-
tions of school.

B

II. Differences in the be-
liefs 'about the way to
get reward from work
and life in gencral.

A3

a)

”

a)

b)

“

e e e e i ik xm & i s

by
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,. ’ - r ) . . . '
‘ Groups with Cultural Dif=_
Suggested Areas of . ‘. ferences that Result in
‘e Barriers to Learning Barriefs You Have Observed Reduced Learning.
. - ’ - v . E 4 . .
III. Conflicts among groups  a) ‘ o . a)
of students that . ' . " .
. . arise because of cul-
: tural differences. v
& . v . 1

' . JVs Conflicts that arise a)_. a)_ "~
w - 'because ‘Gf Teelings "' TP T = T~ = Ry TR N
Ny teachers have about. -
students from;diffeér- : . .
» ent cultures. ~ ; .
‘ 5 .. . N .
. . b) : M b) .
. ] . .
. . ) — _
=r - L] M =
* V. Disruptions caused by a) : - a) :
. . the inability of the ) o . ) :
teacher and students. » - -
to communicate - ]
. 3 . . . -
) 4 . b) . . ’ b) —
R P < : = -
W — ¢ - - 62
. 6L . . .




7
Groups with Cultural Difger-
ences. that Result in Redied

Suggésted Areas of

e " Barriers to Learning ' Barriers You Have Observed . Learning
VI. @ Belief by student or a) . . * ! a) 7 .
| . teacher that the other ’ ’ )
i is not intelligent. ' : : . < ‘)
1 . . » . ‘r.' . . » .,
n“ . . .
. ' . b) . b) -

i

¥
VII. Behavior by bilingual, a) - . a) .
or non-English, mono- » . * I .
lingual students un- - )
xn - - -#cceptable.to the. . " . ) L . » . _ )
w teacher. . . P

N

N

[ ]
L
b3

, . |
. B - " b) |

.VIII. Conflicts that arise a) - ‘ a) ”
because the teacher . . : ' . g
f " ' tries to impose his/ . . N T . ) . s
- her values on stu- . N i
(’ dents from different ’ )
.‘cultures. - v

\ b) b) : R




Aruitoxt provided by Eic:

“ERiC

Suggested Areas of \ {

Groups ‘with Cultural Differ-
ences that Result in Reduced
Learning . .

. . s .
L]

Barriers You Have Observed

Batrzgfs tozéﬁg;nzng

IX.

n
- " a), “ «
between teachers and . ‘
students in the way - ) )
L
students perceive the : ' 2 ’ v . . .
,Class-assignments they . : . : ' :
r . . ¢ ’ [1
eceive o a . T . .
‘ b) b) :
. . - “
- - b4 - Y L
. ® ~ »
4; R - . . - =
, 2

. . »
Conflicts that arise _a) . B a) . ! .

between the teacher and i
student because of dif- .
ferences in worksbehav- : e . b
iors - of students from ' .

different cultures. R

Conflicts that érise; a)

. .1 ’ .
, , gn ,
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Study to Identify Cul:cural Barriers to Learping . .
. , . ‘or Succeeding on a’ Job in the United States
: ¢ - ’ : v - ¢
Name: : .
School: . . ‘ . , , ’
Position: » .
R : ‘ . . -
Language(s) you 3peak and .ydug proficiency: - - : N
Lagg' uage ’ ’ Proficiency in Language
e . ' e 7 75T “Native  Good Pair or
-
1_ - C ) / .
~ - — .
2) A :
- L4
3) s N
. .
4)_ : _ -
Languages spoken,in your class(es) s :
. _;) . .
’2) » -
3)
k-] E
e ‘
]
» 3) - : BN )
Rthnic Groups in-Class (es) ‘(e.g., Mexican, Cuban) * -7
1) - -
2)' ° - S‘ ) . ‘
3)° : <
. ’ N /.-
.8 -, .
; { -
- 5) )
6) 2 '
, . “ ..56 4 . .
—
, 68 :

»
o




' ' - % ‘e '
:’; Study to Identify Cultural™Barriers te Learnlng .

-or Succeedlng on a Job in . the Unated States K
9' . - \ -

This study requests you to'e*pressjibur opinions about cultural

r . . . . R
‘\ barriers that may ﬁtevent aduly students fthigh school and abovely -

froﬁ‘learning'in the clasgrbou,or succeeding on a&jbb._ Thevresults .

0

‘of this survey will prov1de some guidedines for viding‘?oriﬁ ~

4

effective educatlon ‘that may be used’ by consplf'ﬁts d'educators in-

the. state of Floridh who deal wlth culturally dlfferqaz students.,

-

on the following pages you will flnd a sef&bs of stétements..
You are asked to circle the response that most nearly represent the

identified cultural barriexs. There are no right or wrong answers,
. . i . A

- - .,

so do not hesitate.to react to each statement with an expression'

of yohr feeiing. Additions, or comments that you wish to make arer

,we;céme. All respdnses will be summari%ed before being used. Thus,

your anonymity is insured. . ¢ " .
'F . ) PO s , . . ~
‘i\!- \ -
T hd "y Y [
o ‘-— “' - .
- s 3 / ‘
. #® * v Y
L) - . ¥
’ - L] - L
— h - ¢
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. ° N
- P - .
S ./ v @ : [}
o i N v e . , . '
P »
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’ v 4 . * o
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L]

S
Questionnaire
d

o

- ) > v
Cﬁ%{ural Barriers to Adult Student Learning ané@/ot.

. -~
.

" . Succeeding on a Job in the United Swates

v . - A

. . * .
Directions: Circle the response that most nearly represents your
: feelings as to the degree that you agree with the iden-"*

tified cultural barrier. - In making your response, '
circle L, 2, 3, 4, or 5 as below. < >
Strongly Agree (SA), . 1f the identified cultural baFrier

¢ . would have’considerable negative
effect on a students learning and/

"or maintaining a job.

14

Agtee (A) . . If the identified cultural barrier

: ,would have a moderate negative ef-
fect on students learning and/or
maintainimy a job. ' .

.o« -

Undecided (U) Co. 1f you are not sure whether or net
the ideneified cultural barrier would
have any effect on a students learn-

' ing and/or maintaining a job.

Disagree (D) .  If the identified cultural barrier
- - +  4would have little or no effect on a
e : . students learning and/or maintaing

e . a job.
. Bad _

e

5. Sgrongly Disagree  (SD) - 1f the identified cultural bagrier
would have little’or no effect on a
students learning and/or maintaining .
a job. .




i
.

- -

. ___Group Cultural Barrier SA A U SD
Laotian-educated a. % t formal education ‘
- that were members system to be used in . *
* pf families with .  ‘the schools. - ' 12 3 5
status in Laos . . . .
Migrants-Mexican ' a. Expect imnediate reward
American . from educatiogor job
" , (immediate gratificatior).’1 2 .3 5
b. Expect high rewards for,, ,
N . little effort in school. I "2 .3 5
. ¥ - .
) c.™ Expect schbol to be too -
hard, and tHus it is,
They exhibit the self-
. fulfilling prophecy of-
if you expect '40me;hinq )
to be hard it will be. 1 2 3 5
- d. Expect to learn English
with little or no effort
on their .part.- 1. 2 3 5
k 'y )
Puerto Rican a. Expect instruction to be
T, conducted in Spanish. .1 2 3 5
Saudi-Arabian a. Expect the education to .
educated that be. provided to them - ’
are members of with little or no effort )
promifient families on their part. ' 1 2 3 5
in Saudi Arabia. . o
. V4
| Vietnadese educat- a. Expect formalized ®duca-_ .
. ed an fiber of tion system to be used ° )
families of status in the schools. ’ 1 2 3 5
in Vietnam ® :
b. Expect to learn without
. at.tend_ing' clasges., ' - - 1 2 3 5
Additional Comments y A '
Groups - . Cultural Barrier . ~
E
' e
: ”~
(Make additional comments on back of e)}
U al_comnent S ,
. ‘e \ 09




-

2. Differences in the beliefs about the gay to get re@ard from
\

work and life in genéral.‘ - ) .

.
(=]
o

Group " Cultural Barrier ‘SA

5D

Mixed * a. Differences were believ~ C .
’ ed to be greater between
-‘(\ the individuals rather
» than between culture
groups. ?.fferent -
’ . .education#, ial,. ec- )
- onomic and po‘?§TEa1
. level that the individual
had in their previous
homeland often determined
' the conflicts that existed
- in the class. 1 2. 3 4

Students express a desire
to get ahead and achieve,
but do the minimum amount
- ~ of work necessary to get

by. . 1 2 3 _4

Blacks . a.

Students express desire’'to

get ahead yet are willing

’ to collect welfare rather .
than work. < 1 2 3 4

. Buddhist as a . .. Q
r€ligious group a. The Buddhist believe that . '
L - all is predestined. This
deters hard work or a de-
. sire to change the future.
' These students are willing
to accept their life as it

‘ ) is augse this is what was ~
‘ ‘ destined. 1 02 3 4
Chinese a. The Chinese work ethic and

that™of the ‘Amet icans of .
- hard work for advancement
are concurrent. The Chinese
desire to: ~

i. learn Engligh quickly. .
and work at it. 1 2 3 4

-\ ‘
» [ ] ‘ . -
\ : . \ )
L J . )
o 60 ..
o 72
- |

[N




-

v tion for work done. 1

b. Do .not believe that hard
work and/or education can
lead to a better life. "1

c. Believe that they must work
for the family and not for
themselves. ) 1

\i - * e b, [
R - '
-Group Cultural Barrier ° SA D Ssb
[
Chinese a. (continued)
ii. Advance at work and are
willing to work towards
their desired objective
‘(long term gratifica- -.
' tign). 1 4 5
iii. obtain an education, !
: continue school even )
M when working. - 1 4 5
b. The Chinese do have prob-
lemg with:
4 - ~ _ l‘ -
i. oOral communication )
and understanding of \
other-cultures. They 1
D do desire to maintain
their cultural stan- ,
dards and find it hard ‘
to understand or accept
' the cultural values of
others. - : .1 4 5
Greeks a. Are hardworkers and adapt
to the American wdrk
ethics. - .. 1 4 5
. b. Believe when smg&k,pg ’ ) 1
goes very well or’ bad )
that it was "written® and 4
do no blame it on them- "\
* selves. s 1 4 5
. Higranis a. Wan.ta immediate gfatifica-
Y




O“ e

Group ‘ Cul&ut\ﬂ. Barrier. SA A 0 D 5§D
Migrants ~ d. Believe that they cannot . e

) '® make it in the work world )
*soutside their group.
a
addltional Comments : ‘ * ' )
. ‘ .
Group , Cultural Barriers : .

¢

: {Make additional comments .on back of page) - .

3 - -
3. Conflicts among groups of students that areise because of ,cultural

-

differences.

Group ’ Cultural Barrier SA A U D, SD

F*V\H{e:; a. For political or social : -

) reasons certain groups
are 'unable to gé&t along:

i. Asian-Southeastern 1 2 3 4 S

ii., Different Latin
- American groups' ' 1, 2 3 4- 5

iii. Indochinese und ..
o : Europeansg v 1 2 3 4 5%

'iv. Vietnamese and _ . .
_Cambodian 1 2 3 4 s

v, Vietnamese, and . - - -
Chinese * 1,-2 3 4 5

b. * Confljcts amon groups can 4
® Co . occur because of the dif- ’
. ; ferent beliefs groups
. - have about relating to
- . : . individuals of other colprs, _ .
. . , ethnic background and/or b : .
’ ' ' social status. : 1

N
w
)
-




, Groups #  Cultural Barrier SA A ‘U D SD

. Mixed - ) c;\‘&:nflict within groups or .
between §roups caa be due ~—
. to religious beliefs, i.e.,
- " Buddhist and Chzistfan: 1 2 3 4 5-

Blacks ' a. Students stay together and e
tend to exclude otheérs 1 2 3 4 5 N

. b. Students exhibit a super-
)\ ~ lor attitude toward other .
' cultures. 1 *2 3 4 5

Chinese ‘ a. Students tend to reject f C.
people of pother cultures 1 2 3 4 5
Cuban ' a. Soclety believe in tradi-
tional male-female roles
i . . . ° and may conflict with
: ’ other cultures. 1 2 3 4 5 )
b. Society has a class ’sys- . ‘
. tem that is maintained . ’
in this country. 1 2 3 4 5

. c. Society has a racial dis-
crimination policy that is . -
- paintained by. some indi-
viduals. 1 2 3 4 5

Hispanics (in . a. Believe in the traditional
. general) ' role of women that may -
. conflict with other :
T ' cultures. 1 2 3 4 5

. Iranians . a. Do not wish to associ-
' ate with individuals of
different cultures and
races. 1 23 4 5
Y . . /
V9 Migrants a. Have a class system within .
. ’ their society that may cause
* o ) *  conflict within the group.
. ,-An example is thes Texi-
"' . hanos who tend to stay to-
" < gether and exclude other
Hispanic migrants. 1 2 3 4 5




-

Groups . Cultural Barrier SA. A U D
/ .
Japertese a. Do not wish to associate
with individuals of dif- -
v ferent. cultures and h
) races. . - 1 2 3.4 5
Vietnamese a. Traditional attitude toy )

Additional Comments

Groups

wards women cause

problems with other cul- .

tures. . 1 2 3 4 5
3

: o

Cultural Basrier

v

(make additional comments on back of page) ’

-

4. Conflicts that arise because of feelings teachers have about stu™
dents of different cultures. '

b

Cultural Barrier SD

SA A U D

Groups

Mixed a.
N Y

4

Cuban ‘ a.

Additional Comments

Groups .

'

Some instructors believe
that all students should
adept to the "Anglo" cul-
ture and do not attempt
to understand the target
culture. .. i 2 3 <4
Students that have not
been in a traditional
class are disruptive be-
cause they lack training.
The students may also be-
come violent when tradi-
tional behavior is . _
demanded of thenm. | '

1
’ 3

Cultural Barrier _°

{Make additional canments on bac’t

of pye)

64 - . oL ' -
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5." Disruptions caused by inability of teachers and students to commun-
¥ : -

icate.

Groups P

éultural Barrier

BA

Mixed - a.

Hispanics a.

¢

Migrants . a.

.\/ -

Mditional Comments

.

Groups

The expectations of the
teacher ate not under-
stood by the students

‘Pecause language. -
The “teacher - \Joes note
knoy the target language

and there ar
lators.

Students feel discou.aged
by lack of unders ing
and become disrup{ive.

A physical culture whose
gestures maybe misun-
derstood by the teacher.

'Studgnts have the tén-

dency to leave the room
without informing the
instructor.

A touching culture that
may be misunderstood by
the instructors. .

Students become frustra-
ted when they believe
that they cannot. commun-
icate their feelings and
beliefs to the instruc-
tors.

.

cultt;ral Barrier.

(Make additional comments on back of page)

VT
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b4 + ~™
- K
6. Belief by student or teacher that the other is not intelligent.
- - Group 4 ’ Cultural Barrier ’ SA A U D SD
. ~“Wxed . a. Students petceive them- ‘
> selves as dumb when they - L
' are unable to remember - . B
what they learned the “
. day before. 1 2 3 4 5
¢ : .
b. Responses of students >
. based on culture may cauge
° g teacher to think student .
is stupid. 1 2 3 4 5
= Arabs } \ a. Females are dumb and can- .
not teach a pan. 1 2 '3 4 5
.. Europeans a. Students believe that
- teachers perceive them as 3
g - . dumb and leave school. 1 2 3 4 5 \/
* Haitians a. Who have poor hygiene )
. habits are believed to be ;( -
i D . stupid by the teacher. i 2 3 4 5
Migrants a. Believe women are inferior
: and thus stupid. ‘seachets ‘
' . that are women are-stupid. 1 2 3 4 5
Additional Commgnts " . ’
f; o .Gtoum. Cultural %ttiet . - ’
\ T . r-.
' .o (make additional comments on back of page)
- 7. Behavior or habits pf bilingual or non-English.mono-lingual stu-
. . hd ‘
. - - dents unacceptable to the teacher. .
- t - '
d - Groups Cultural Barrier SA A U D _ SD
- - " ‘ ) '
Mexican anda * a. Smoking in class - 1 2 3 4 5
Cuban , .
- . - T
B . 66




Group

‘@

Cultural Barrier

Hispanics and
I hinese

-

’

Cuban a
Indochinese

Southeastern,
Aslan ' ‘Viet-
namese

1 4
A Y

Haitian, Viet-
namese, Arabs

~

Cubans

e;@,

Groups

ahdditional Comments

Speaking in native lang-
uvage in class with others
who are unable to under-
stand thea. "’ ;

Helping each other with
tests and assignments

Personal habits such as

expectorating (spitting)
in public, blowing nose
on person can make :
teachers .ill.

Remove shdes in class.
Have body odor

Do npt participate in
class work.

pack of interest in
work that is not direct-
ly related to the identi-
fied class text.

Lack enthusiasm in class
for lessons & learning.

Socialize_gxceséively'in
class.

« .
Cultural Bagrier

]

.
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8. Conflicts that-arise because the teachers tries to impose his/
her values dn students of differént cultures.

Group

Cultural Barrier

T SA

SD

Mixed

Cuban

V¥ Hispanic
™

3

Migrant and
Arabs

. Additional Comments

a. Confusion is caused i
culturally different
when the student tries to.

adopt new values, and they -

conflict with home values

"b. Students may lose respect

for family valuess

<

c. Students may feel threat-
ened by new“:lues.

d. Students may resent having
new values imposed on
them. .

a. Students do not believe that
" helping each other on a test
'is- cheating as seen in the

"Anglo" society.

a.. Resent being expected-to
‘adapt to -a_new txme refer-
ence. Puﬁbtuallty is not
expected in the Latzn -
Amer ican Countries. -

a. The "macho” So’ciety will
not accept.the value of
"equal rights for ‘women.".

—— - A

. Groups

Cultural Barrier ,

/
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9. Cohflicts that arise between the teacimer, employer and student/
employee bécause of difference’s An work' behavior of student/

employeé from different culture.

&

“» .
Group Cultural Barrier SA A U D _SD
- . 1“ .-
Mixed . a. .Students do not see ‘im-
- portance of understand-
) ing and accepting new
‘ ~ culture. 1 2 3 4 5
+
b. Young sStudents are more ~ ' -
‘ * concerned with socializ- ’ :
» -ing than learming and .
I ' ,working ) 1 '2 3 4 5

c. ‘?hdse individuals‘who were ' \~
affluent or came from af-
fluent families cannot
adapt easily to the work
® situation in this country. 1° 2 3 4 5

_'Cuban' a.’ Si:qdents do not desire to
" learn new culture. i 2 3 4. 5~
Hispanics a. Are not always punctual 1 2 3 4 S5
. b. -Call,or*do not .go to work . . ' BN
.~ ®* * when any member of thaggly - L
, . family is ill. SR 1 2 3 4 5
ks ?l’-‘ - * ‘. - ‘
Indochinese . | a. Are unable to work in- . N\ :
. *  dependently. ‘ 1 2 3 4 5
' b. Lack assertiveness S i 2 '/3 4§ 5 . -
Migrant . as Students want extra at- ’
tention from tt;e teacher.. 1 2 3 4 5
- . ‘ _(,, . . . o ' ’ .
. + b. Young students are kept
“ -« out @ school to'work )
in the fields. ‘ 1 2 3 4 5
Additional Comments (, . R - )
Groups’ N . Cultural Barriér ' .
X s A . (make additional commerts on back of page) * ‘
., . N ' N * .
- L 69 o L9
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Conflicts taht arise between teachers and students in the way
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Cuban and Pprceive homework as a 1
Indochinese grodp effort.

A¥e unwilling to as&j
questions of teachers
when-they do not under-
stand. .

Cuban (educated ' ‘StJSents expect teachers
in Cuba) ., td "sppon feed" work to”
them. .
Migrants: Do not want homework be-
S ' cause they have work to -
; ‘ do. '

. /:
‘Additional Comments

!

L

Gioup Cultural Barrier




